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1.0 Abstract 

 
This project is an empirical investigation into a complex group of factors centred upon human 

emotion and self-development that can potentially contribute to positive, sustainable change within 

individuals and society.  Through action research and participant observation, the researcher 

explored the connections between relationships with our self and others and the roles that creativity 

and dialogue can have to play in providing a framework to support emotional sustainability.  In 

addressing the thesis question, ‘how might we improve a person’s emotional sustainability through 

the use of creativity and dialogue,’ this projects aims to reinforce the link between creativity and 

well-being, extending it further to discuss the opportunity to use creativity to support Bohm’s (1996) 

theory of dialogue in order to encourage discussion on personal values and emotions, as a 

foundation to engagement within social and environmental issues of sustainability.   
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2.0 Introduction 

 

In the introduction of her book, This Changes Everything, (2014) author Naomi Klein describes her 

transformation from climate change denier to acknowledging the very real and current crisis we 

are facing as a global society.  Klein cites a personal reason: that her two year old son may grow 

up to never see a moose or a starfish due to climate change and the consequent environmental 

destruction it causes; and the common feeling of fear felt when faced with such an overwhelming 

crisis.  “When fear like that used to creep through my amour of climate change denial, I would do 

my upmost to stuff it away, change the channel, click past it.  Now I try to feel it.  It seems to me 

that I owe it to my son, just as we all owe it to ourselves and one another” (Klein 2014, p.28).  

Instead of ignoring her feelings Klein acknowledges the need for personal investment in the issue, 

and doing so finds the courage to overcome her fear and face the problem of climate change.  

Courage could be considered to be an essential quality for our current times; Buddhist leader 

Daisaku Ikeda cites courage, wisdom and compassion as the necessary attributes for all global 

citizens (Noddings, 2005 p.x).  These attributes lying within us, whether dormant or active, 

directly impact our society, “This war has pitilessly revealed to civilised man that he is still a 

barbarian…But the psychology of the individual corresponds to the psychology of the nation.  

What the nation does is done also by each individual, and so long as the individual does it, the 

nation also does it.  Only the change in the attitude of the individual is the beginning of the 

change in the psychology of the nation” (Shamdasani and Jung, 2010 p.viii).  

This study proposes an emotional sustainability framework that highlights the value, as well as 

the interconnectedness and interdependency of feelings, creativity and dialogue that together 

can act as an agent for change.  Starting from the perspective of the self, the researcher hopes to 

find a space for emotional sustainability that feels relevant and interesting to the individual and 

encourages them to contribute to positive change from a small scale. 

When questioning how it is possible that we have created so much environmental and social 

harm, and continue to do so, the general consensus is to look no further than the modern 

capitalist system and its unsustainable ideals based on consumerism and maximum profit.  If the 

richest 1 percent of the world’s population own more than 48 percent of the global wealth 

(Oxfam, 2015), we could be inclined to question who is benefitting from this economic model.  

This question is further supported by studies, such as those cited in The Spirit Level (Wilkinson 

and Pickett, 2010), that have shown that it is not the GDP of a country, but the size of the gap 

between rich and poor that relates to the overall wellbeing of the society. 
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Underlying the project is the premise that everything starts with the self.  We are the creators of 

the problems we currently face as a global society and, therefore, we are the ones who must 

solve these problems.  With this comes a need for the ability to examine the self, seen as, “a 

person’s essential being that distinguishes them from others, especially considered as the object 

of introspection or reflexive action” (oxforddictionaries.com) and what that may mean both 

philosophically and practically, “knowing others is wisdom; knowing the self is enlightenment; 

mastering other requires force; mastering the self needs strength” (Tzu, Addiss & Lombardo, 

1993).  Therefore the role of our emotions and feelings, the acknowledgement of individual 

responsibility and an exploration of what tools we need to face the problems of local and global 

sustainability are required.  These ideas are supported within this project by theories such as 

mindfulness (Brown and Ryan, 2003), self-reflection (Moon, 2004), experiential learning 

(Dieleman and Huisingh 2006) and human agency (Bandura, 1989).  In a considered effort to 

avoid the danger of preaching sustainability as a means of engagement and behaviour change the 

philosophy of Appreciative Enquiry, a “co-evolutionary search for the best in people, their 

organizations, and the relevant world around them” (Cooperrider et al, 2000 p.5) has been 

adopted throughout this research in order to be able to approach the research question and the 

people involved in as positive way as possible, and create  space for a sense of hope and 

ownership of the issues as opposed to feelings of fear and powerlessness.    

It is acknowledged by the researcher that the subjectivity and changing nature of the human 

language can be at times limiting or misleading dependent on context, (Orwell, 2010) and for this 

reason a glossary has been provided to indicate the definitions of the terms used by the 

researcher (Appendix 1).  The focus on emotions and feelings within this project suffers the same 

subjectivity.  The abstract tendencies of both language and emotion are explored within the 

project workshops, outlined by Bohm’s (Bohm, 1996) theory of dialogue, and supported by the 

use of visual imagery within the creative exercises.  Bohm’s dialogic approach is fundamental in 

its ability to challenge the traditional understanding of an opinion and focus on creating shared 

meaning. Bohm’s perspective offers an opportunity to create new ways of thinking that can go 

beyond the necessity of objective truth and collective agreement by asking participants to 

challenge their assumptions and suspend their judgements.    

To many, we are already experiencing a paradigm shift in global cultural values: away from 

disposable products, negative media and vapid technological distractions to an emphasis on 

shared human values and emotions, creative expression and a sense of community and belonging 

that exists in a physical, face-to-face world (Skoll.org, 2015).  Through the use of grounded theory 

http://www.oxforddictionaries.com/definition/english/being#being__5
http://www.oxforddictionaries.com/definition/english/distinguish#distinguish__2
http://www.oxforddictionaries.com/definition/english/introspection#introspection__2
http://www.oxforddictionaries.com/definition/english/reflexive#reflexive__2
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research this project proposes an emotional sustainability framework in the hope that it can 

contribute to the developing paradigm.  The people featured within this project are testament to 

the already changing shift in purpose and energy, and are showcased within the project’s 

magazine outcome: Communicare (Appendix 2).   

This project recognises that it is not possible to have a ‘one solution fits all answer’ and therefore, 

seeks to find a space for the implementation of the proposed emotional sustainability 

framework, in order to develop many solutions through individual endeavours and across varying 

circumstances.  The study is a starting point in the envisaged provocation of an increased amount 

of people questioning why and how it is that we are facing a potentially irreversible global crisis.  

This requires a shift from passive complacency to active questioning and collective action that the 

researcher believes can be supported by increasing dialogue on emotions, feelings and 

relationships and through the engagement of and with creativity.    
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3.0 Literature Review 

 
The themes and the theories within them have been selected for their relevance to the proposed 

emotional sustainability framework and to highlight the interrelations that occur within the human 

condition, which naturally encompasses a continual flow of emotions, thoughts, knowledge, 

relationships and contexts.   

3.1 Group and Cultural Behaviour 

Pagel (2012) looks at how we are influenced by our families and surrounding people in society, our 

sense of belonging to groups or communities of other people, and what determines our behaviour; 

genes or environment.  From living in tribes of small and cooperative groups our culture has 

developed into a culture of ideas, both good and bad.  Sennett (2012) is also concerned with 

communities and human interaction, looking at the questions, ‘how do we get people to act 

together’ and ‘why do we cooperate?’  “It’s true that cooperation is marked by one fixed constant.  

All social animals collaborate because the lone bee, wolf or human cannot ensure its own survival.  

They-we-need one another” (Sennett, 2012 p.68).  

Pagel (2012) discusses our innately human capacity for ‘cultural or social learning,’(Pagel, 2012 

p.38), talking about the two aspects of social learning that have made culture possible: our ability to 

copy and imitate behaviour without specific training, and that we can seemingly make a conscious 

choice of what to copy and then improve upon it if we wish.  By copying we are evolving our culture 

over time and in doing that have the opportunity to improve it through the sharing of skills and 

ideas.  He goes on to say that another factor of our developing culture was our ability to make 

knowledge available to other members of our tribe or society (Pagel, 2012 p.70).  This acquisition of 

new knowledge through human interactions also includes knowledge about the self as expressed by 

Sennett (2012) when he argues that we can learn about ourselves through our interactions and 

conversations with others, and that ‘contact may stimulate self-understanding’ (Sennett, 2012, 

p.79).  Mumford (1966) also explores how the cooperation of the community expanded to share 

knowledge through the cultivation of writing, the arts, communication and economic intercourse 

which allowed man to interact with members of other communities.  Pagel (2012) discusses the role 

that language plays in group cooperation by ‘allowing precise exchanges to be negotiated’ (Pagel, 

2012, p.220), and the transmission of ideas to more people than actions can reach.  Whilst not 

considering the creative arts to be of any significance in our chances of survival he offers them as a 

medium of ‘culturally transmitted ideas’ (Pagel, 2012, p.135).  In contrast Mumford (1966) believes 

the creative arts of “instruments, rituals, symbols, images…more necessary to survival than tool 



8 
 

making, and far more essential to his later development” (Mumford, 1966 p.51).  Pagel (2012) does 

however highlight the benefits that creativity can bring; the shared feeling we gain from singing 

together, and how that can ‘enhance the sense of cultural relatedness,’ (Pagel, 2012, p.165) the 

ability for verse, imagery and visual art to ‘help us to think and remember more clearly’ (Pagel, 2012, 

p.169) and the democratisation of information that the introduction of writing bought about (Pagel, 

2012 p.281). 

Bohm (1996), considers dialogue to be a means to create common meaning without excluding the 

individual, as it is not necessary that everyone share the same view, but by creating impersonal 

fellowship there is an opportunity for mutual participation, “I think people find this lacking in our 

society, which glorifies the separate individual” (Bohm, 1996 p.37).  Brown and Pickerill (2009) focus 

on their own experiences of the need for space and practice to consider emotional needs within 

activism, in order to avoid ‘burn-out,’ (Brown and Pickerill, 2009 p. 1) and sustain the activities of the 

activist, including the relationship the activist has with his or her self and other interpersonal 

relationships, and their contribution to sustaining activism.  Their work on activism offers an 

example of participation and explores emotion as central to fellowship throughout their discussion.  

They consider emotion in activism in various ways: as a way to both choose and maintain an ongoing 

commitment to participating in an activist cause; by identifying the role emotions play in conveying 

the collective identity of an activist group; and their ability to unite people and transform their 

individual emotions such as anger into a collective standpoint against injustice.  They also mention 

the ‘lack of inter-generational knowledge,’ (Brown and Pickerill, 2009 p.10) and the opportunities to 

learn from more experienced activists.  The role of emotions and the self in activism is not only 

concerned with personal experience and identity, but also with the capacity to engage and inspire 

others to become activists.  The opportunity to learn from others can also be seen in Papanek’s 

(1985) design approach which emphasises the importance of designing for ‘people’s needs rather 

than their wants’ (Papanek, 1985 p.219) and of the need to include the people for whom the design 

team are working within the design process, “without the help of the eventual end-users, no socially 

acceptable design can be done” (Papanek, 1985 p.304).   

Moore (2005) uses her direct experience as a graduate student to look at cooperative, collaborative 

and transformative learning models, and explore their potential to ‘promote ecological literacy and 

social change,’ (Moore, 2005 p. 80) more successfully than current education models.  Moore 

discusses the difficulty of working collaboratively within current, competitive, academic systems 

despite the evidence that collaborative and interdisciplinary working “promote student teamwork in 

a shift toward transformative, experiential, and collaborative learning” (Moore, 2005 p.77).  Possible 
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reasons for these challenges could stem from what Bohm describes as a ‘defence mechanism’ 

(Bohm, 1996 p.74).  He states that as human beings we can recognise the fact that we need each 

other and are similar in many ways but on going further we feel emotions that create a ‘defence 

mechanism’ that blocks us from listening to each other (Bohm, 1996 p.75).  Despite the barriers to 

working collaboratively, the need is reinforced by Dieleman and Huisingh (2006) when exploring the 

relevance of games and experiential learning for sustainability.  This paper focuses on experiential 

learning and the potential of games to aid the knowledge and skills needed to work towards a more 

sustainable society.  They recognise the requirement of ‘multidisciplinary collaboration,’ asking that 

teachers and students become ‘co-learners’ (Dieleman and Huisingh, 2006 p.840).  Sennett’s (2012) 

culprit for a less cooperatively inclined society is modern capitalism, “Our social arrangements for 

cooperation need a Reformation.  Modern capitalism has unbalanced competition and cooperation, 

and so made cooperation itself less open, less dialogic” (Sennett, 2012 p.129).   
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3.2 Emotions and Values 

Brown and Pickerill (2009) accept that the lifestyle chosen by many activists can be ‘fraught, 

demotivating and distressing,’ (Brown and Pickerill, 2009 p.1) and therefore, their case is centred 

upon the relationship between ‘emotional reflexivity’ and ‘emotional sustainability’ (Brown and 

Pickerill, 2009 p.2.  They conceptualise emotional reflexivity as a conscious awareness of and 

attention to emotions, incorporating ‘skillful emotional self-management,’ (Brown and Pickerill, 

2009, p.2) which they envisage as being supported by practices such as mindfulness and the 

development of spaces for activists to reflect on their emotional needs.  When considering the life of 

early man, Mumford (1966) adopts the view that his activities involved self-reflection and self-

development, “until man has made something of himself he could make little of the world around 

him” (Mumford, 1966, p.9).  

Pagel (2012) says our emotions are what influence us to treat other members of our society well or 

badly.  He talks about emotions and values and how they affect our behaviour and group dynamic; 

guilt, empathy, shame, kindness; can all be motivations for how we behave towards others.  

However, when outside of the group, it seems that we can lose our sense of morals, which for 

example can lead us to kill others.  This ‘loss’ of morals in Mumford’s (1966) eyes is due to the loss of 

the sacred orderliness of language which has bought with it a ‘total de-moralisation of behaviour,’ 

due to “the present failure to use the words ‘good’ and ‘bad,’ ‘higher’ and ‘lower,’ in judging 

conduct, as if such difference were unreal” (Mumford, 1966 p.88).  This is in contrast to Bohm’s 

(1996) non-judgemental approach to the intercourse that takes place within a dialogic group, and 

raises questions relating to the ethical implications of the ‘new meaning’ he hopes to create.  

Papanek (1985) references planned obsolescence in product design, suggesting that by encouraging 

a disposable consumer goods culture we are also damaging our societal culture, “we may move to 

considering everything a throwaway item, and considering all consumer goods, and indeed, most 

human values, to be disposable.” (Papanek 1985 p.87)  It is not just the disposable nature of the 

goods that makes them valueless but also the materials from which they are made, for which 

Papanek gives the example of children playing with poorly made, cheap plastic toys (Papenek, 1985 

p. 124). In contrast it can be seen that there are positive abilities that can be stimulated and 

developed through play such as “empathy, communication, symbolic thinking as well as 

collaboration and problem-solving” (Samuelsson & Johansson, 2004 p.49), but it is not indicated 

whether the quality or materials of the toy affects this development.  Papanek (1985) believes that 

all design must be consciously meaningful. For this to happen, the designer must have a firm grasp 

of their values and purpose, and a sense of responsibility for the outcomes of his or her work.      
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 Sennett (2012) discusses altruistic behaviour, stating that it is performed for a ‘shadow-self’ and 

“that workers motivated to help others freely over a period of months rather than just in the 

moment hold a more sustained conversation with this inner companion, the result is that altruistic 

behaviour shaped their sense of personal agency” (Sennett, 2101 p.74).  The strong sense of self-

belief that is required to set and achieve goals and adapt in times of adversity, is a quality that can 

be nurtured through the theory of agency which proclaims that as judgements and actions are partly 

self-determined, people can effect change in themselves and their situations through their own 

efforts (Bandura 1989 p.1175).    Pagel (2012) supports the case for emotions as motivations that 

could contribute to personal agency (Pagel, 2012 p.98). Dieleman and Huisingh (2006) discuss the 

need for emotions and emotional attachment to the subject in relation to sustainable development 

and education, citing values such as empathy as essential to change.  Pagel (2012) returns to 

discussing the cooperative nature of social groups and the role emotions and values have to play in 

keeping a harmonic balance, “if forgiveness and generosity are like investments in keeping a 

cooperative relationship going, our sense of fairness is like a police force” (Pagel, 2012 p.195). 

Sennett (2012) suggests dialogic communication as a way to access emotions that can guide and aid 

in uniting humans, “Dialogic cooperation entails a special kind of openness, one which enlists 

empathy rather than sympathy in its service” (Sennett, 2012 p.127).  Bohm (1996), who originally 

proposed that dialogue be used in this way, sets out guidelines for participating in a dialogue group; 

that each person be able to suspend their judgements, that all take part and create new meaning 

through sharing with and listening to each other in a relaxed, non-judgemental, curious manner.  

The dialogue requires a certain amount of self-awareness; Bohm (1996) asks participants that they 

become aware of any blocks they might have, be they cultural prejudices or personal fears that 

might stop the person from listening freely.  It also requires a cooperative attitude as there is no 

‘winner’ in a dialogue (Bohm, 1996 p.7).  He talks about how opinions can be seen as personal 

assumptions, built up over time as a result of our learnt knowledge and experiences, but that there 

is a danger in identifying with and strongly defending our assumptions; that the idea is to question 

how we came to have those assumptions and be able to suspend them for the duration of the 

dialogue.  This dialogic questioning could be encouraged by the practice of mindfulness as, 

“mindfulness may be important in disengaging individuals from automatic thoughts, habits and 

unhealthy behaviour patterns and thus could play a key role in fostering informed and self-endorsed 

behavioural regulation, which has long been associated with well-being enhancement” (Brown and 

Ryan, 2003, p.823).  Again the capacity for non-judgement and the space that mindfulness creates is 

referred to within the concept of self-compassion, which requires the ability of the individual for 

non-judgemental, self-reflexive thought that can be enhanced with the practice of mindfulness, 
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resulting in ‘increased feelings of interconnectedness’ (Neff 2003 p.89).  Looking at mindfulness from 

a psychological perspective research has developed to take on a different view of emotions, 

particularly within the context of social intelligence and the understanding of the concept of 

emotional intelligence as the, “ability to monitor one’s own and others’ feelings and emotions, to 

discriminate among them and to use this information to guide one’s thinking and actions” (Salovey 

and Mayer 1990, p189).   

Brown and Pickerill (2009) accept the difficulty in defining emotions, and that they involve meanings 

and feelings often unique to the individual and context.   Explaining their four spaces for emotion, 

the final space is interpersonal; including how the energy of positive relationships can be harnessed 

to sustain the activity.  They conclude that there is still much work to be done in the area, which is 

often hampered by a reluctance for people to discuss or acknowledge difficult emotions, and the 

danger that focusing on emotional sustainability could overshadow the activism itself, “Emotional 

sustainability is an on-going balancing act rather than a problem which needs ‘resolving’” (Brown 

and Pickerill, 2009 p.11).  Moore (2005) also acknowledges the difficulties in addressing emotions as 

one of the challenges to the transformative learning model; in not only the time and complexity 

involved for the educator, but the possible emotional upheaval and discomfort for the participant 

when questioning their assumptions and perspectives and possible root causes of these.  However, if 

the individual can overcome these possible barriers, and with the support of surrounding people, 

they can see positive consequences, such as, “an increase in self-confidence in new roles and 

relationships, feelings of greater personal power and spiritual growth, increased compassion for 

others, increased creativity, new connections with others, and changes in discourse” (Moore, 2005, 

p.86).   A positive perspective is taken within the Appreciative Enquiry theory; a method that focuses 

on the positive aspects of the inquiry; the strengths and best experiences, to create new ideas and 

promote social innovations (Bushe, 2011).  Focusing on positive emotions as a contributing factor for 

change is also a key element of positive psychology theories, “the mission of positive psychology is 

to understand and foster the factors that allow individuals, communities, and societies to flourish” 

(Fredrickson 2001 p.1).  Doherty (2009) recognised positive emotional outcomes in conversation 

with Tom Crompton and Tim Kasser, during their discussion on the ‘intersection of identity, well-

being, and sustainability,’ and their work on ‘identity campaigning’ (Doherty, 2009 p.166) with the 

WWF UK that aims to show the relation between well-being and values and goals.  Kasser’s work is 

focused on the link between ecological sustainability and personal well-being; how having more 

intrinsic personal goals, a less materialistic lifestyle and a greater emphasis on ‘time affluence’ as 

opposed to material affluence can all contribute to ‘life satisfaction and emotional well-being’ 

(Doherty, 2009 p.166). 



13 
 

3.4 Creativity and Learning 

Mumford (1966) makes a case for the “radical misinterpretation of the whole course of human 

development” (Mumford, 1966 p.4) in that we have misidentified our primary role to be central to 

tool-making due to the survival of material artefacts, and in doing so we have severely undervalued 

the role of ritual, song, dance and art in our evolution.  Exploring the use of tools in making and their 

ability to help us learn, Sennett (2008) explores the challenges that come when using tools, 

especially those not fit-for-purpose, and that making and fixing go hand-in-hand, “it is by fixing 

things that we often get to understand how they work” (Sennett, 2008 p.199).  He also discusses the 

development of patience in craft work and its link to attention, “the frequently noted patience of a 

good craftsman signals a capacity to stay with frustrating work, and patience in the form of 

sustained concentration” (Sennett, 2008 p.220).  The patience developed during craftwork has a 

direct link to the ‘time affluence’ cited in Doherty’s (2009) article; whilst performing a physical 

activity with a material outcome, the craftsperson  is also given time and space to reflect.  Sennett 

(2008) also notes the ability for ‘resistance’ in craft work to provide a good area to explore other 

solutions by ‘identifying with the problem’s most forgiving element’ (Sennett, 2008 p.222), stating 

that to the philosopher John Dewey, ‘working with resistance is the key to survival’ (Sennett, 2008 

p.226). 

Returning to the investigation of how we learn, Dieleman and Huisingh (2006) give an overview of 

learning development, firstly by sensory experience as children, followed by the contrast of 

classroom learning that focuses on cognitive process.  Briefly mentioning alternative approaches to 

traditional learning, such as Steiner and Monessori that have mainly been confined to primary 

school education, Dieleman and Huisingh (2006), base their discussion of education and sustainable 

development on David Kolb’s theory of experiential learning.   Study analyses of play and learning 

show the importance of play in the learning process, particularly in relation to “joy, creativity, 

creation of meaning and children’s possibilities to control and form goals” (Samuelsson and 

Johansson, 2004 p.47).  It is shown that the creation of meaning within play can be linked to 

experiential, social and cultural learning.   Sennett (2008) also discusses sensory experience and how 

our experience of the materials that are used in craft-making can be expanded to give them human 

qualities such as honesty which can help aid questions around notions of value.  He highlights how 

through material and experiential learning we can also learn about ourselves and our relationships 

with each other.  He states the case for repetitive craft work as an activity that allows self-criticism, 

reflection and problem solving and goes on to discuss the benefits of craft activities, such as a 

reduction in stress for the maker, transferrable skills to other professions, discipline, curiosity and 
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reasoning through sensory experience, and the implications these skills have for improving our 

human relationships, “I’ve stressed the positive, open role routine and practicing play in the work of 

crafting physical things; so too do people need to practice their relations with one another, learn the 

skills of anticipation and revision in order to improve these relations” (Sennett, 2008 p.289).  

Subsequently Sennett (2012) relates repetition to the role that ritual has played in human 

interaction over the course of history, and the ability of a ritual act to bind us together through the 

qualities of repetition, symbolism and dramatic expression. 

Moore (2012) outlines three models of learning; cooperative, collaborative and transformative, and 

how learners interact, share and construct knowledge within these models.  Cooperative learning is 

based on the process of learners working together to achieve a certain goal, and collaborative 

learning involves sharing and co-creating  knowledge, whilst transformative learning provides an 

opportunity for deeper understanding of constructed knowledge through experience and reflection, 

thus potentially transforming the learner’s worldview.  Dieleman and Huisingh (2006) discuss the 

role that games can play within the different elements of the experiential learning model, providing 

opportunities for reflective observation, exploration and collaboration and shared experience, and 

the different categories of games they have distinguished: games for ‘self-analysis,’ games for 

‘communication and collaboration’, and ‘system games.’  ‘Debriefing’ is cited as an especially 

important aspect of the game, as this time provides the participants with a dialogic way to express 

and share ‘learnings,’ and thus provide opportunities for self-reflection and personal growth 

(Dielemand and Huisingh, 2006 p.846).  Brown and Pickerill (2009) consider the power of experience 

to sustain emotions and activities.  They discuss how both positive and negative emotions can be 

evoked through the memories and experiences of physical places and the activities such as protests, 

music and performance that take place in that space.  When speaking about emotion in activism in a 

temporal sense, the researchers discuss how past memories and life experiences contribute to the 

initial interests in a cause through to sustaining the activism and achieving a sense of emotional 

fulfilment; looking at ways that the “emotional value of protest is continually re-experienced, rather 

than relying on memories” (Brown and Pickerill, 2009 p.7).   

Papanek (1985) sees the role of a designer as a problem solver, employing creative thinking to 

produce innovative solutions.  Pagel (2012) highlights the difference between people who are 

innovators and those who are imitators, explaining that there will always be both in societies. At first 

the imitator will progress at a faster rate than the innovator because they aren’t investing time and 

energy into developing solutions themselves.  The danger is when a society has more imitators than 

innovators, “if no one is innovating, then copiers will end up copying each other, and this will mean 
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that many bad strategies will be copied and maintained” (Pagel, 2012 p.337).  Papanek (1985) sees 

our conformist society as a barrier to problem-solving, by stifling creativity and stigmatising creative 

people as eccentric and non-conformist.  He lists seven ‘blocks’ that he believes to be “inhibitors 

that keep us from solving tasks in new and innovative ways” (Papanek, 1985 p.158), these are 

perceptual, emotional, associational, cultural, professional, intellectual and environmental blocks.   
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3.5 Well-Being and Sustainable Development 

Doherty’s (2009) article critiques the concept that sustainable lifestyles are a form of deprivation 

and therefore have a negative effect on well-being and he discusses how an assessment of values 

and lifestyles coupled with experiences of the natural world can lead to greater emotional well-

being.  The paper also looks at the evidence that more time spent in natural environments can also 

lead to more positive well-being and more ecological concern, by reducing stress, and increasing a 

sense of satisfaction and well-being (Doherty, 2009 p.167).  

Bohm (1996) offers a solution to the growing social problems we are facing as a global society by 

advocating the use of dialogue, “a deeper listening and more open communication than has been 

the norm….People “speaking at one another” will not foster the mutual understanding, shared 

aspirations, and the networks of collaborative action needed” (Bohm, 1996 p.viii).  Bohm (1996) 

speaks of the need for dialogue in relation to sustainability, “for instance, the ecological movement, 

the “green movement,” is now in danger of fragmenting and splitting because many of those groups 

have different opinions about how to deal with the same problems” (Bohm, 1996 p.40).  Listening is 

a crucial part of the dialogue as it enables us to truly share the meaning that is being created 

amongst the participants.  Bohm (1996) believes that dialogue can bring about transformation, both 

of the individual and collectively, but that it is most important that it happens collectively to achieve 

the greatest effect.  Therefore, dialogue must also consider the use of the transformative learning 

models that Moore (2012) promotes, “transformative learning is concerned with altering frames of 

reference through critical reflection of both habits of mind and points of view…To follow the 

example of consumption, we may come to understand why we consume what we do” (Moore, 2012 

p.83).   

Sennett (2012) links materialism to low self-esteem and other negative behaviour and emotional 

problems.  He talks about barriers to cooperation; isolation, time, individualism, lack of solitude, 

complacency and how these things create apathetic, passive people with little concern for others.  

Sennett (2012) concludes with a reflection on the current state of society and how the capitalist 

model is absolving the global elite from responsibility creating a destructive ‘us-against-them’ 

solidarity amongst ‘ordinary people’ (Sennett, 2012 p.279).  Mumford (1966) also focuses on the 

development of ‘the system’ and the hierarchical structures of class and control of the masses which 

led to wide spread warfare, believing that ‘over-regimented institutionalised structure’ (Mumford, 

1966 p.226) did not produce psychologically healthy people.  Mumford’s (1966) case is that 

invention stems from the arts and it was the arts that maintained progress, and that before the 

machine ‘monopolised our attention’ (Mumford, 1966 p.253) there was a balance between order 



17 
 

and work and values and purpose.  Mumford’s argument develops into a case against capitalism, 

and how the “high standards of craftsmanship, family interests, were all seen to slow down the pace 

of capitalism’s conquests.  The desire for qualities, for long conflicted with the demand for 

quantities” (Mumford, 1966 p.279). 

Pagel’s (2012) conclusion offers a solution for unity and progress, “the key is to provide or somehow 

create among people stronger clues of trust and common values than might otherwise be suggested 

by the highly imprecise markers of ethnicity or cultural differences that we have used throughout 

history, and then to encourage the conditions that give people a sense of shared purpose and shared 

outcomes” (Pagel, 2012 p.369).   

Dieleman and Huisingh (2006) highlight the relevance of experiential learning to sustainable 

development and sustainable education as an opportunity to encourage systems thinking, integral to 

sustainability for its ability to allow people to see things as a whole.  Moore (2012) discusses the 

barriers surrounding the urgency of the current ecological crisis and its relation to human survival 

and how this could contribute to creating a culture of fear, if sustainability was taught from this 

viewpoint.  Moore (2012) ends with questioning the ethics of transformative learning, based on the 

‘intentions, methods, and preconceived outcomes’ of the educator (Moore, 2012 p.86).  In the 

context of educating for sustainable change, it is suggested that educators cannot attempt to decide 

or dictate the outcome of the learning experience but instead support the student on a journey of 

critical reflection.   

This literature review represents the theories that support and ground the methodology and 

research throughout the study; evidenced in the examination and evaluation of the findings and 

insights gained from the project practice.    
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4.0 Methodology 

 

Firstly a distinction must be made between the use of both ‘project’ and ‘study’ as a reference to the 

work undertaken by the researcher: the project refers to the practical action elements of the work, 

and the study refers to the analysis of the supporting theories. 

The original intention of this project was to employ ‘human-centred design,’ a methodology devised 

by the design firm, IDEO.  This methodology is focused on designing for the needs of the user and 

involves stages of inspiration, ideation, prototyping and implementation.  For this methodology to 

be successful it is essential that there is both a design team available for research feedback and 

brainstorming sessions, and an identified and available group of ‘users’ for which to design a 

solution to an existing problem.  Due to the scope of this project, the lack of other ‘team members’ 

and no cooperative user group at the start of the project, it was not possible for the researcher to 

employ this methodology and approach. 

The grounded theory approach draws similarities to the ‘inspiration phase’ of human-centred 

design, requiring the researcher to assess what it is they already know and choose a broad area 

within which to research, with no definitive idea of the outcome.  Due to previous research on topics 

of craft used for well-being and communication, and an assessment of the ethical retail market and 

its ability to engage consumers in the wider issues of sustainability, the researcher chose to firstly 

begin with the research question, ‘how might we better communicate the issues of sustainability to 

engage a wider and more inclusive audience?’  

The researcher initially planned to focus on a young demographic of 11-21 year olds and began a 

weekly volunteer placement with the charity Art Against Knives, at the Dollis Dolls Nail Bar on the 

Dollis Valley Estate in High Barnet, London, from November 2014 to the culmination of the project 

and beyond.  The intention of this was to try and engage the young females in topics of sustainability 

to gauge their interest and understanding.  However, the researcher was quick to discover that these 

kinds of topics could not be discussed without first building a relationship of trust with the group.  

Therefore, the placement was taken as an opportunity to observe and participate in the weekly 

sessions and reflect on the findings. 

The second investigation into the original research question was a visit to social enterprise, Out of 

the Dark based in High Wycombe and where the researcher interviewed the owner and manager, 

Jay Blades and four young people between the ages of 18-21, on their experience at the company 

and their understanding and views on sustainability.   
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Additionally the researcher identified four people that had proven to be changemakers within their 

field for interview. 

Finally, in this first stage the researcher conducted an online questionnaire, completed by 37 people 

to gain a better understanding of perceptions of sustainability.  

Based on the first interviews, observations and survey results the researcher devised a new research 

question, ‘how might we improve a person’s emotional sustainability through the use of creativity 

and dialogue.’ 

The next stage of the project centred upon action research; employing thinking around the roles of 

creativity and dialogue in relation to emotional sustainability and observation and interaction with 

two very different demographics; the continuation of a weekly participation at Dollis Dolls Nail Bar, 

including off-site pop-up nail bars and the organising and implementing of six creative workshops, 

that took place between July 28th and September 29th with the intention of providing content for a 

Dollis Doll book.  To establish whether this was something of interest to the girls, questionnaires 

(Appendix 3) were completed before the planning of the workshop series.  A large amount of time 

was spent by the researcher identifying and contacting suitable creative professionals to run the 

workshops (Appendix 4).  The experience of the workshops was captured by the researcher in the 

form of a scrapbook (Appendix 5).   

Secondly an opportunity arose to become a young ambassador, and a junior committee member for 

the London private members club, The Hospital Club.  This invitation was based upon the 

researcher’s interest in the club’s annual Sustainability Week and the proposal submitted by the 

researcher for a workshop to be included in the 2015 Sustainability Week (Appendix 6).  It was 

agreed between the researcher and the club’s membership manager that the researcher would run 

6 monthly workshops from June to November, with the intention of engaging more members in the 

annual Sustainability Week events.   

The researcher chose to name the workshop series ‘Creating Meaning’ as all the workshops 

facilitated by the researcher began with an introduction to Bohm’s (1996) guidelines for dialogue 

(Fig. 1). The first devised workshop for The Hospital Club was scheduled to take place on June 29th, 

on the subject of manifesto writing based on the club’s sustainability and charitable agendas, co-

facilitated with 5 spoken words artists invited by the researcher.  In the run up to the event 9 

members booked, which was reduced to 1 after the final attendance confirmation request.  Due to 

the high number of cancellations the club informed the researcher that the event would be 

cancelled.  However, the researcher recognised the opportunity to transform the lack of attendance 
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into a statement on the member’s attitude towards sustainability, and requested that the workshop 

go ahead.  Due to the time spent on the initial exercises, the manifesto was not finished during the 

workshop.  An additional workshop was scheduled for August 10th, during which the words for the 

manifesto were completed with three of the five spoken word artists that attended the first 

workshop.  The artists also responded to a brief (Appendix 7) given by the researcher on 

sustainability and what it means to them.  The poems written in response to this were performed 

and filmed during this workshop (Appendix 8).  Due to the lack of member attendance at this first 

workshop, the researcher proposed the creation of the completed manifesto in the form of a hand-

embroidered textile banner (Appendix 9) to be displayed in the club during Sustainability Week 2015 

as an alternative opportunity to engage the members in the content outcome of the workshop.  It 

was suggested by the researcher that the embroidery work of this banner be made within the club, 

in the manner of a ‘stitch-in,’ inspired by the researcher’s changemaker, Sarah Corbett and her 

Craftivism methods of engaging people through the use of needlework and craft.  The researcher 

spent approximately 25 hours over the course of seven weeks, stitching sections of the manifesto in 

the hope of engaging members in the activity and providing a chance to promote the manifesto and 

Sustainability week in conversation and with a printed flier (Appendix 10).  During this time the 

researcher spoke with three members about the stitching and creation of the manifesto. 

The July workshop of a panel discussion on the topic of creating opportunities for young people was 

cancelled due to lack of bookings, and with no co-facilitators it was not possible to run it regardless.  

The August workshop was not advertised on the agreement of the researcher and club.  It should be 

noted that many of the club’s events were cancelled or poorly attended over the summer period.  

The September workshop, Part 1 of Sustaining Ourselves, Values was devised from exercises 

developed by the researcher.  Based on the previous experience of a lack of member involvement, 

the researcher again invited non-member participants, this time five people.  Although 14 members 

booked for this third workshop, again none attended.  The fifth workshop was also attended only by 

non-members, again 5 people invited by the researcher, and was on the topic of combining interests 

with sustainability through the use of poetry games.  The researcher employed two poetry games 

methods that were used by the poet and artist, Gary Goodman during the West Dean Summer 

School, 2014, that the researcher attended.  The final workshop is scheduled for November 30th and 

therefore, is outside of the scope of this project.  Additional to the four completed workshops, the 

researcher also co-organised and co-hosted a clothes swap event at the club, which took place on 

September 18th.  This was seen as another opportunity to engage the attending members in the 

forthcoming sustainability week.  From September 1st the researcher placed 5 handmade teddy 

bears (Appendix 11), made from textile waste in different locations in the club, each with a label 
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giving their name, a fact about textile waste and the event details.  It was not possible to gather 

reliable feedback on the impact of these teddy bears in relation to the events success.  Club staff 

informed the researcher that there had been many requests to buy the teddy bears and during the 

18 days of placement one teddy bear was stolen.  The researcher co-created an ‘ethical fashion 

directory’ (Appendix 12) that was given to all attendees and also included the 

manifesto/sustainability week flier.  The creation of the directory was based on the researcher’s past 

experience of attending a fashion themed event during the 2014 Sustainability Week.   The 

researcher had observed that there was a lack of concrete information on the availability of ethical 

fashion garments or further information for attendants new to the subject matter.  Again, due to the 

nature of the event, it was not possible to gather feedback on any impact of the distribution of the 

ethical fashion directory.  Another point to note about the clothes swap event was the disruption to 

the intended schedule agreed upon by the researcher and the co-host, which included the screening 

of a short and engaging documentary on the Indian rag trade.  During the event this was not shown 

as originally planned as a consequence of attendees requesting that the clothes swap part of the 

evening be earlier due to their time schedules.  It became evident that once the actual clothes swap 

had taken place all attention of the attendees had been lost and it would not be possible to screen 

the film. 

The final part of the action research was another opportunity for the researcher to run the 

Sustaining Ourselves, Part 1: Values workshop at The School of Economic Science, comprising of 

three sessions during the school’s ‘Inspiration Day’ on November 1st.  This allowed the researcher to 

gather impartial feedback on the workshop exercises from 37 of 60 participants, 4 however, 

requested that their feedback not be included in this project.    

The grounded theory approach has allowed the researcher to explore a broad subject area of 

interest and gain a deeper understanding of the topics of emotions, creativity and dialogue, through 

action research, participant observation, interviews and self-reflection, and develop an approach 

and framework that can be developed and taken forward beyond the project.  Although the topic 

remains broad, it can be seen by the researcher that strong themes have been repeated throughout 

the research within the interactions, which subsequently are grounded in the supporting theories 

cited throughout this study. 
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Fig. 1. Guidelines for Creating a Dialogue (2015) 
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5.0 Chapter 1: Emotions 

 
‘Everywhere people ask: “What can I actually do?” The answer is as simple as it is disconcerting: 

we can, each of us, work to put our own inner house in order.’- Schumacher (1973) 

In essence an unanswerable philosophical question, this study is grounded in the examination of 

Schumacher’s concept of our ‘inner house’ (Schumacher, 1973 p.252) and its relation to firstly 

individual, then collective, decisive action toward sustainable change.  The study of ‘the self’ as 

outlined in the introduction and its relation to positive change, is supported by the theory of 

human agency and its notion that the human capacity to control thoughts and actions leads to 

the ability of people to, “effect change in themselves and their situations through their own 

efforts” (Bandura, 1989, p.1175).  In addition to the relationship that we have with ourselves, this 

study looks to the interdependency and interactions among people and to what advantage we 

could attempt to improve and cultivate these relationships to support change.  Both the notion of 

human agency and cooperation are subjective to the individual, and exist within the concepts of 

what is deemed ‘good’ and ‘bad,’ (Mumford, 1966, p.88) and are impacted by human behaviour 

which is frequently shown to be unpredictable and changeable, “we can be cooperative and 

collaborative on the one hand, opportunistic, calculating, and selfish on the other…this is the 

unavoidable tension of group living: even with shared fates and shared purposes,” (Pagel, 2012 

p.85).  For this reason this study views humans with an ‘appreciative enquiry,’ (Cooperrider et al, 

2000) choosing to focus on positive behaviour.   

The project looks to bring intangible thoughts, emotions and feelings into a space of dialogue, in 

order to explore them in light of the thinking that, “words acquire meaning through use and 

association” (Mumford, 1966, p.66).  Globally our principle use of language is “to talk about each 

other…what people are doing, when they did it, to whom, and how much” (Pagel, 2012, p.293). 

Therefore, we need to critically reflect on what meaning we wish to create together, through our 

topics of conversation, and what the implications could be individually, socially and culturally.     

Unfortunately in Western society dominated by the language of consumerism and media there is 

a danger for much of our thought to be negative, “the real crisis is not in these events which are 

confronting us, like wars and crime and drugs and economic chaos and pollution; it’s really in the 

thought which is making it-all the time” (Bohm, 1996 p.58).  Working within the theory of 

appreciative enquiry, which itself stems from Maslow’s hierarchy of needs (Maslow, 2013), this 

study focuses on the positive attributes of humans, and what is common to all humans: emotions 

and feelings.  Until recently both academic viewpoints and societal viewpoints have frequently 
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stigmatised emotions (Salovey and Mayer, 1990, p.185).  However, developments of Maslow’s 

work amongst others have led to the concepts of emotional intelligence (Salovey and Mayer 

1990) and positive psychology (Fredrickson, 2011), both of which focus on positive emotions in 

self-development.  It is also interesting to note that the etymology of ‘emotion’ from 1570s 

Middle French is “a (social) moving, stirring, agitation,” (etymonline.com) which implies a 

historical role for emotions in supporting social change.     

In contrast to the improvement of wellbeing in relation to emotions and in the context of our 

current inequality in global wealth (Wilkinson and Pickett, 2010), research has also been found to 

show that the level of wealth has an effect on emotional capacity, ‘‘what we’ve been finding 

across dozens of studies and thousands of participants is that as a person’s levels of wealth 

increase, their feelings of compassion and empathy go down, and their feelings of entitlement, of 

deservingness, and their ideology of self-interest increases” (Paul Piff, 2013 04:50).  The research 

develops to give hope for change that recognises the importance of creating dialogue on topics 

such as values, “we’ve been finding in our laboratory research that small psychological 

intervention, small changes to people’s values, small nudges in certain directions, can restore 

levels of egalitarianism and empathy” (Paul Piff, 2013 13:12). 

Despite the developing discourse on positive emotions, wellbeing and happiness, the WHO 

report, ‘Mental Health: A Call to Action’ (2001) provides some startling statistics, “one out of four 

persons who turn to the mental health services for help is troubled by mental or behavioural 

disorders…over 90% of countries have no mental health policy that includes children and 

adolescents…depression which is currently ranked fourth amongst the 10 leading causes of the 

global burden of disease, it is predicted that by the year 2020, it will have jumped to second 

place” (WHO, 2001 p.6)  

It is clearly of utmost importance that we address the wellbeing of society, and in doing so, there 

is a need to examine what the particular ‘psychological, social and physical resources’ (Dodge et 

al 2012, p.230) a person needs to maintain a stable wellbeing might be, and what factors 

contribute to wellbeing becoming unbalanced.   

If we place mental health both within the context of individual wellbeing and its relationship to 

and within current cultural happenings, we can look to the increased use of technology and social 

media (Schurgin O’Keeffe and Clarke-Pearson, 2011) and the continued consumption of 

disposable consumer products (Sennett, 2012, p.143) as possible explanations for the rise in 

conditions such as depression, isolation and anxiety.  Due to the limitations of this study these 
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identified factors cannot be explored further but provide a subtext to the motivation of the 

project.     

With the focus on positive emotions, comes the ability to reflect upon and learn from our 

feelings, and what they mean in relation to our values, beliefs and actions.  Emotions are 

‘typically brief’ (Fredrickson, 2011 p.2) and ‘scientifically public’ (Damasio, 2001 p.781) whereas 

feelings are “the mental representation of the physiological changes that characterize emotions” 

and are ‘private’ (Damasio, 2001 p.781).  Therefore, it is our emotions and feelings that help 

shape our beliefs and values, “it is the emotion behind our belief that it is wrong for others to 

take advantage of us, and it might take the form in our own minds of our conscience, telling us 

that it is wrong to take advantage of others” (Pagel, 2012, p.195).  When discussing negative 

feelings that may arise during an inner or public monologue, Bohm (1996) advocates the 

suspension of the activity of feeling in order to be able to observe, and become aware of possible 

reasons and connections of that feeling, “there is another action, which is neither to carry out the 

aggression, nor to turn it against yourself by suppressing it.  Rather, you may suspend the activity, 

allowing it to reveal itself” (Bohm, 1996 p.84).  This method can also be found in reflection, “we 

reflect in order to learn something, or we learn as a result of reflecting” (Moon, 2004 p.1), 

mindfulness, the practice of “enhanced attention to and awareness of current experience or 

present reality” (Brown & Ryan, 2003 p.822) and self-compassion, the ability to be “touched by 

and open to one’s own suffering, not avoiding or disconnecting from it” (Neff, 2003 p.87).   

The following short case study aims to show some of these theories in practice through the 

interviews of four individuals identified as ‘changemakers’ within their fields and four young 

people involved with the social enterprise Out of the Dark, and young females from the Dollis 

Dolls project, ran by the charity Art Against Knives.  Evidence to support the focus on childhood 

emotional wellbeing is cited by Richard Layard, in relation to his thinking that “schools should 

teach character as well as competence.”  Referring to a “path-breaking analysis using the British 

Cohort Study,” he states that the results were astonishing; “the strongest predictor of a satisfying 

adult life was the child’s emotional health.  Next came social behaviour, and least important was 

academic achievement.”  Laynard notes that these results are not mirrored by the priorities of 

most educators and politicians, “indeed the last Secretary of State for Education, Michael Gove, 

deliberately reduced towards zero the importance which Ofsted should give to the emotional 

wellbeing of students” (Appendix 13). 

When selecting the ‘changemakers’ to be interviewed for this study it was with the intention of 

discovering any common similarities, particularly in relation to emotions and feelings, within their 
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life journeys and how they have influenced their current activities. These findings support the 

researcher’s notion of positive change in relation to a developing discourse on emotions, which in 

turn could be applicable to individuals within a broader societal context.   
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5.1 Case Study: Interviews and Observations: Changemakers/Out of the Dark/Dollis Dolls 

All four Changemakers spoke about past experiences that challenged their beliefs or shaped their 

professional drive; from Craftivist Collective founder, Sarah Corbett’s experiences of being a 

young activist growing up in the deprived area of Everton, “you are always surrounded by 

inequality and surrounded by these amazing people who want to fulfil their potential and work 

hard and want to help other people work hard”(Appendix 14.1); to Author of the Estate founder, 

Andre Anderson’s motivation to bring an experience similar to that which he achieved through 

the self-publication of his first book, back to his estate in London, “New York, Montreal, going to 

places like that and coming back to St. Raphael’s Estate which is statistically known as one of the 

poorest areas in London, it’s kind of annoying; that you have access or you have figured out the 

key, and people around you haven’t.  And like I said before, if you are a true artist you need to 

impact those around you” (Appendix 15.1). 

The influence of others, supported by Pagel (2012) and Sennett (2012) in section 3.1 of the 

literature review, can be seen in both of these extracts; in the form of inspiration from the 

positive actions of surrounding people in Sarah’s case; or in Andre’s account, as a reaction to the 

less fortunate situation of other young people on his estate, which led him to reflect and discover 

a way to replicate the opportunity he had experienced himself.  Both situations helped shape and 

motivate the choices and applications of the interviewee’s knowledge and creative strengths.   

Emotions played a significant role in shaping decisions for Art Against Knives founder, Katy Dawe, 

who demonstrated great empathy toward the attacker of her close friend and a broader 

perspective of the possible social issues that may have contributed to the perpetrator’s situation; 

“everything about it was just so unjust, I couldn’t help feel how did that young person get 

there…the sister was fourteen years old and so westernised in Adidas tracksuit…and his dad was 

clearly an alcoholic and the mum couldn’t even speak English and straight away you just look at 

that and just go okay, I don’t come from that: that was a massive turning point for me” (Appendix 

16.1).  The development of emotional resilience surfaced in Blank founder, Netti Hurley’s 

recollection of her childhood, “we moved house every two years, I moved school around the 

same amount of time, so I feel that I was always having to learn and adapt to new scenarios, new 

situations which I guess is interesting because that’s a really strong point in what I do now, being 

able to move forward when things feel stagnant or don’t feel right and knowing that it’s time to 

move on, and not being scared of moving forward because you feel confident that you can always 

adapt” (Appendix 17), demonstrating the flexible and adaptive abilities and a sense of confidence 

from frequently changing situations that young people often need.  Along with these skills is the 
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ability to critically reflect on emotions felt during an experience, (Dieleman and Huisingh, 2006) 

as well as employing empathy for the other people involved, and awareness of how this shapes 

beliefs and influences values.  This critical reflection and capacity to empathise is an essential 

element of the emotional sustainability framework.   

In addition to interviewing the chosen changemakers, the researcher also interviewed four young 

people, working at the social enterprise, Out of the Dark and observed and participated with 

young females as a volunteer for the youth project, Dollis Dolls Nails.  Both groups of young 

people come from notably disadvantaged backgrounds, many experiencing crime, violence, and 

gang culture in their immediate environments.  Although Out of the Dark was operating as a 

business and means of employment for young people and Dollis Dolls Nails is an after-school 

activity, both places demonstrate the same positive effects on the attendants; the effects of 

support from positive role models, and the benefits of creativity to emotional wellbeing by 

improved confidence, “The most important thing I’ve learnt is to be confident and independent” 

(Appendix 18.1); self-esteem, “before starting this project I was very shy and unconfident.  I 

couldn’t speak to anyone I wasn’t familiar with but now I can after socialising with people I don’t 

know and becoming more aware of how some customers can be” (Appendix 18.2), and wellbeing,   

“It’s great, everybody has really noticed the difference in me at home, I’m more confident and 

happier…cos it’s fun and everyone is really nice and friendly” (Appendix 19.1).  The approach 

taken by the staff at both organisations for these young people to feel accepted and more 

confident in these environments can be seen to have similarities with Bohm’s (1996) theory of 

dialogue, ‘the point is that we would establish, on another level, a kind of bond, which is called 

impersonal fellowship…that close connection, that fellowship, that mutual participation’ (Bohm, 

1996, p.37).  To confirm the effect of these positive feelings in relation to transformative change 

over time, a longitudinal study would be required.  However, the researcher’s assumption that a 

positive impact would be found is supported by the ‘broaden and build theory’ of positive 

psychology that “posits that experiences of positive emotions broaden people’s momentary 

thought-action repertoires, which in turn serves to build their enduring personal resources, 

ranging from physical and intellectual resources to social and psychological resources” 

(Fredrickson, 2001 p.1).   

One reason for these particular improvements in confidence can be seen to be a result of the 

environment and the positive influence of other people, “they tried to make conversation; most 

of the time they would get no answers but they would still try, so I started replying and that just 

developed more and more and my confidence grew” (Appendix 19.2).  The desire for positive 
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relationships is also reflected in the 37 survey responses gathered by the researcher, showing a 

majority of people to consider ‘spending time with family and friends,’ as both an enjoyable 

activity and as a way to bring meaning to their lives (Appendices 20.1 and 20.2).  

The researcher also noted that on a trip to The House of Commons to attend an event on the 

topic of online safety and sex education with two Dollis Dolls, both aged 16, that the new and 

challenging experience of entering an unfamiliar environment contained great value to the young 

girls (Appendix 21).  Through empirical observation and conversation with the girls, the 

researcher’s reflection was that the safe, supportive and familiar environment i.e. the weekly nail 

bar, in combination with the challenge and experience of a new environment i.e. The House of 

Commons, contributed to broadened thinking and emotional resilience of the young girls, 

through the experience of positive emotion (Fredrickson, 2001).  Further research, beyond the 

limitations of this project, would need to be undertaken to support this observation, conducted 

in relation to the theories of experiential (Dieleman and Huisingh, 2006) and (transformative 

learning (Moore , 2005), positive psychology (Fredrickson, 2001) and emotional wellbeing 

(Dodge, 2012). 

When considering the levels of engagement of these young people it is centred in the case of the 

Dollis Dolls firstly on an activity that the girls have a direct interest in; nail art and care, therefore, 

supporting the use of creativity within the emotional sustainability framework.  But what quickly 

follows for those that return frequently to the project is a trusted, secure and social space, where 

they feel accepted and supported.  Building on this, the project offers opportunities for them to 

experience things they otherwise wouldn’t have access to; for instance visiting Universal Music 

offices as part of a nail bar pop-up; or creative workshops such as street photography, that offer 

new skills, build confidence and encourage self-development.  These elements combined 

demonstrate aspects of the proposed emotional sustainability framework; the advancement of 

the self through positive emotions; the influence of supportive relationships; and non-

judgemental, trusted and creative environments that reflect Bohm’s (1996) guidelines for 

creating a dialogue.     

Clearly emotions and the ability to manage them are linked to wellbeing.  At an Action for 

Happiness Event held in September 2015, Richard Davidson, professor of psychology and 

psychiatry, spoke about the ways the brain can be changed to improve well-being, with an 

emphasis on resilience, a capacity to savour positive emotion, cultivation of attention and an 

increase in generosity, all of which can activate circuits in our brains that sustain positive 

emotions and help improve wellbeing (Appendix 22).  The next chapter will begin by looking at 
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what role the creative process has to play in cultivating attention and contributing to resilience 

and feelings of wellbeing, and continues with a case study focusing on the benefits of the creative 

process in relation to creating dialogue on the topic of values and emotions.     
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6.0 Chapter 2: The Case for Creativity 

 
“There is only one of you in the world, just one, and if that is not fulfilled then something has been 

lost” Graham (1952) 

Continuing from the previous chapter’s focus on emotions and wellbeing, we can see that most 

existing research on the benefits of creativity is done within the parameters of mental health or 

rehabilitation (Appendix 23).  This study is not concerned with the traditional notions of art 

therapy but with the space and role for creativity in the new paradigm, as an aid to maintain the 

balance of wellbeing, as a method of engagement and a tool for learning development, and 

ultimately supporting a shift in the value currently placed on creativity within UK society, in 

particular education and government (Appendix 24). 

Believing that England should become a ‘global leader of teaching character,’ the Department of 

Education’s definition of character includes, “perseverance, resilience, grit, confidence, optimism, 

motivation, drive, ambition, neighbourliness, community spirit, tolerance, respect, honesty, 

integrity, dignity, conscientiousness, curiosity and focus” (Appendix 25).  With a current 

Education Secretary that has publicly warned young people that, “choosing to study arts subjects 

at school could ‘hold them back for the rest of their lives,’” (Appendix 26) we could infer that 

there are no plans to use creative processes to teach character or the ‘fundamental British 

values’ as specified by the British government department Ofsted (Appendix 27), to our school 

children.   

This chapter explores the concept of creativity taken by the researcher (Appendix 1) and its role 

in relation to personal development in both an educational and learning context, in particular 

though experiential learning (Dieleman and Huisingh, 2006), play (Samuelsson and Johansson, 

2004) and reflection (Moon, 2004) and in the development of improved feelings of confidence 

and self-compassion (Neff, 2003) that enhance an individual’s wellbeing and were referred to in 

the previous chapter.  The implications of this lie within the uncertain future that this current 

generation of children face; those that are at present being educated for jobs that might not exist 

when they leave school (Robinson, 2006 01:41-01:56).  To be adaptive and innovative it is 

suggested that the skills and assets that will most likely be needed will be creative and divergent 

thinking and emotional resilience (Robinson, 2006 12:56).   

As well as shaping more resilient and flexible people, creativity can also support the theory of 

agency (Bandura, 1989).  Jo Hunter founder of 64 Million Artists, believes creativity has a 

powerful role in creating cultural agency, empowering individuals to freely participate in the 
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creation of a less-hierarchical society through the development of self-worth, purpose and a 

platform to express themselves and act within society (Appendix 28). 

Andre Anderson embodies this agency when he speaks about the opportunities that self-

publishing his first book bought him when it caught the eye of global brand Adidas, who 

subsequently sent him to work with creative agencies in Montreal and New York.  In Montreal he 

was told by an art director that the only reason he was there was because of his book, “he just 

said that every time you make a book, you make a passport, so you open up doors to people, 

places and opportunities” (Appendix 15.2).  Andre took his model of creating a ‘passport’ though 

writing and shared it with other young people on his estate, in the creation of the Authors of the 

Estate book (Appendix 29). His decision, with the help of Starbucks Youth Project funding, 

(Appendix 30) to print 1000 copies and post one through each letterbox in each home on the 

estate was a symbolic event in combination with a physical object.  The aim was to remind 

residents of an experience they were a part of, “If you read it then that’s good but it’s more of a 

psychological project.  So it’s the object being in your house that will always remind you that 

even though there were stories that were told, stories that we’ve given ourselves about this area, 

we can make a new story and so regardless of what happens or how you feel about the area, 

whenever you look at your bookshelf or whatever there is, if there is that object there that says 

Authors of the Estate, written by St. Raphael’s Estate, it will always change your thinking in some 

way, shape or form” (Appendix 15.3). 

Although recognised within the realms of art therapy for many years, every day creativity and 

craft activities can provide increased benefit to emotional wellbeing for those not diagnosed with 

mental-health issues, strikingly exampled in the recent trend for adult colouring-in books as a 

way to reduce stress and anxiety (Appendix 31).  Sarah Corbett confirms that craft activities, 

specifically a cross-stitch kit bought for train journeys, helped her considerably during a stressful 

period, “(I) just thought at least I get to do something, I can put it in my pocket and take it on the 

train and then noticing that it made me less anxious and depressed and nervous and helped me 

think strategically rather than my brain whizzing around” (Appendix 14.2).   

In contrast to creative activities used as a coping mechanism, creativity as a pathway to dialogue 

and meaning is also seen when Katy recollects the response of artists to the first Art Against 

Knives exhibition that was put on to raise money for ex-CSM student Oliver’s care, after his 

stabbing in an unprovoked attack in East London in 2008,  “clearly people were motivated and 

moved and were making a statement…people were really commenting through their creative 



33 
 

process which I think is what also helped people talk about things, because it wasn’t just that 

they had donated a sketch, they had been motivated to do something” (Appendix 16.2). 

In the following case study the researcher examines the potential for creativity to be the missing 

link between an increased understanding and expression of emotions and feelings and as a 

method of facilitating more effective dialogue amongst participants in workshop settings. 
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6.1 Case Study: Workshop: Sustaining Ourselves, Part 1: Values 

Throughout the course of the project the researcher developed simple exercises as a way to 

engage workshop participants in a dialogue on the topics chosen by the researcher, and were 

developed iteratively based on the observations of the researcher.  The first topic that the 

researcher aimed to explore through discussion was personal values.  During the LCC Green 

Week, February 2015, the researcher was asked to give a short introductory talk on the topic of 

design innovation.  The researcher used this as an opportunity to test facilitating a discussion on 

values in relation to the life of the students and their design practices.  It was evident to the 

researcher that values are not a natural topic of discussion in a short period of time and within 

the context of a broader topic i.e. design innovation.  Following on from this the researcher 

developed the exercise of selecting three values that the participant felt were of the most 

importance to their life (Fig. 3), and combined it with an exercise requiring participants to list 

what they believe they need to survive and thrive(Fig. 2).  Before the first scheduled Hospital Club 

workshop in June 2015, the researcher met with three of the co-facilitators and tested the 

exercises.  Through this test and discussion it became clear to the researcher that asking 

participants to complete the survive/thrive exercise first, naturally promoted the consideration of 

values, that allowed a more fluid and meaningful discussion during the personal values exercise 

that followed.  A possible reason for this is that the more concrete topic of surviving and thriving 

helps to contextualise the following discussion on the more abstract subject of values.  The 

survive/thrive exercise also provides an opportunity for the facilitator to incorporate sustainable 

thinking through the recognised basic survival needs of food, water and air, in relation to current 

pollution levels and other environmental damage.  These two exercises were again used in the 

Manifesto Writing workshop as a way to encourage the participants thinking and bring focus and 

personal relevance to the task of devising a manifesto based on the clubs sustainability initiatives 

and ‘create, connect and collaborate’ ethos (Appendix 32).  Building on the success, as 

determined by the researcher of these two exercises, combined with the ‘Guidelines for Creating 

a Dialogue’ (Fig. 1.) that were presented at the start of the session, the researcher added a 

further three exercises to create a booklet to be used for a further two workshops.  The 

additional exercises, ‘Things I Like’ (Fig. 4) and ‘Action Alphabet’ (Fig.5) were creative responses 

the researcher made during the project in order to reflect and understand the project better and 

are considered to be part of the researcher’s transformative learning process.  The intuitive 

process followed by the researcher is supported by evidence of  similar thinking from artists such 

as Niki de Saint Phalle (Appendix 33) in reference to the ‘Things I Like’ exercise; and Freud’s 

theory of free association which ‘leads to insight and enhanced self-awareness’ (Erwin, 2002 
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p.213)  in reference to the ‘Action Alphabet.’  The fifth task is ‘eating words’ (Fig. 6).  This 

exercise, the culmination of the workshop, invites the participants to select a word that has 

particularly resonated with them during the workshop, or one that they would physically like to 

digest and embody.  Using edible rice paper and food-colouring pens this is the researcher’s 

attempt to create a collective ritual based on the power of words, reasons for this are reflected in 

section 3.4 of the literature review.  The September workshop was attended by six people, 

including the researcher and lasted two hours.  Again the exercises were well received and the 

dialogic discussions that followed each one were extremely valuable to the researcher.  Due to a 

technical error the audio recording of this workshop was lost, and therefore, the researcher only 

has photos of the completed exercises as a reference (Appendices 34.1 to 34.4).  Points to note 

from this workshop were one participant stating that everyone should complete and keep the 

‘Things I Like’ exercise with them as a reminder of what it is they actually like.  Another 

participant commented on the ‘Action Alphabet’ as an interesting way to understand other 

people by the words they choose.  All participants enjoyed the final exercise of ‘eating words’ and 

immediately after completion each participant hugged each other and expressed love.  The 

researcher is aware that this group of people are highly creative and engaged individuals and this 

is a factor in their level of receptiveness and positivity towards the exercises.  The final 

opportunity to facilitate the workshop, for the purpose of this study, was during the School of 

Economic Science’s Inspiration Day, November 2015.  Here the researcher conducted three 

workshops of 20 people each over the course of the day, gathering 33 feedback forms.  The 

workshop dialogue and feedback supported the researcher’s observations during the previous 

workshops.  During the ‘survive/ thrive’ exercise, a frequent point of discussion was whether love 

should be in the survive column or the thrive column.  Those that strongly believed love should 

be in the survival column based these beliefs on the evidence that a baby needs a mothers love 

to survive, or that without their own emotional intelligence or love and support from friends they 

would most likely not be living.  This topic is noted by the researcher as an area to potentially 

develop and further supports the emotional sustainability framework.  The ‘guidelines for having 

a dialogue,’ read out at the beginning of each session were well received, with some participants 

requesting to photograph the paper afterwards for their reference.  
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Fig. 2. Survive/Thrive Exercise 

 

Fig. 3. Values Exercise (2015) 
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Figure. 4. Things I Like Exercise 
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Fig. 5. Action Alphabet Exercise (2015) 
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Fig. 6. Eating Words Exercise (2015) 
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A number of participants were surprised at the number of things they ‘liked’ during the ‘Things I 

Like’ exercise and commented on the positive nature of putting them collectively onto paper 

(Appendix 35.1).  Due to the structure of the day these final workshops were only one hour in 

length, compared to the two hours in the previous workshops.  The researcher found from the group 

that focused on the ‘Things I like’ and ‘Action alphabet’ exercises, that there was interest and 

disappointment in the previous two exercises and feedback that they workshop was not long 

enough (Appendix 35.2).  It can be concluded by the researcher that when broaching such subjects 

that require a depth of thought not usually considered on a daily basis by many, more time is 

required for the participants to be able to gain fully from the experience, and the completion of all 

five exercises in stages appears to build and expand the participants thinking on the topics.  This 

reflects both the concern of ‘time affluence’ (Doherty, 2009) in current Western society and 

supports the researcher conclusion that there is a need for preliminary tasks that prepare the 

participant’s cognitive abilities for a more open consideration of the subject matter.  It is also 

important to the researcher that the process be light-hearted in approach in order to help 

encourage participation, “in Castligione’s view, lightness made people more ‘companionable’, that 

is, more cooperative in conversation.  Less self, more sociable” (Sennett, 2012 p.117).  Again the 

‘eating words’ exercise was well received, (Appendix 35.3) leading the researcher to desire a further 

exploration of the meaning of ritual in our current society.  Overall, the feedback and empirical 

experiences of the researcher support the thinking that creative exercises are a successful tool in 

opening up space for dialogue on less frequently discussed and personal topics such as values, 

emotions and feelings (Appendix 35.4).  As each exercise requires individual thought and activity, it 

ensures that each person is participating even if they do not vocally contribute to the discussion.  

The use of visual imagery also supports a more experiential and playful approach to learning and the 

cooperative dialogue process, and creates a wider space for accommodating those who learn better 

through visual methods.  The booklet as a whole helped give structure to the workshop and the 

exercises provided a separation of thought and space for focused discussion and reflection.  Each 

participant took their booklet away with them so it is hoped that they complete any exercises they 

were unable to in the time given, and that the physical reminder of the experience helps continue 

their thoughts on the topics.  The importance of a dialogic group discussion is apparent in the 

feedback relating to hearing other people’s points of view (Appendix 35.5), allowing people to see 

each other’s similarities and differences in Bohm’s (1996) specified ‘non-judgemental’ light and 

builds empathy and understanding and positive human relationships.  This workshop was originally 

devised as a three part programme intended to make sustainability relevant to people’s lives 

through beginning with the self: values and likes, and through the following two workshops, 
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introducing sustainable issues in relevance to interests and what action can be taken by the 

individual once this is decided.  These two stages are still in development at the time of writing.  
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7.0 Chapter 3: Dialogue 

 
“We cannot solve our problems with the same thinking we used when we created them.”- Einstein 

(1987-1955) 

As briefly discussed in the introduction, a problem that arises through the use of language is that 

it is often the lack of an agreed definition and understanding of a word, which forms a barrier to 

the accessibility and engagement levels of the subject.  The initial research question of, ‘how 

might we better communicate the issues of sustainability to engage a wider and more inclusive 

audience,’ was developed on the basis that there can be seen to be a need for more people to 

understand the word ‘sustainability,’ and that this lack of apparent understanding is potentially a 

barrier to their engagement in the issues.  This is supported in the questionnaire findings; 

coupled with lack of time; lack of knowledge was cited as a main reason for the individuals not 

adopting more sustainable behaviour in their everyday lives (Appendix 20.3).   

During the Out of the Dark interviews, the researcher asked the four young people for their 

definition of sustainability.  Initially 3 of the 4 answered with ‘I don’t really know,’ ‘I actually can’t 

explain that one,’ and ‘Sustainability of what?’  However, all three went on to give a correct 

explanation that could be accepted as a definition and understanding (Appendix 19.3).  

Therefore, it could be perceived that it is not a lack of knowledge, but a lack of acceptance of the 

existing knowledge and understanding that creates the lack of engagement.  Again this wideness 

of perceived definitions was mirrored in the survey results; asking 37 individuals to list three 

words that they associated with ‘sustainable’ the researcher received 39 different words or 

phrases, of which only seven: green, environment, environmental, environmentally friendly, 

ethical, reusable, good, were repeated more than once (Appendix 20.4).   This variety of personal 

definitions is seen with many ambiguous words or terms, such as ‘social enterprise,’ highlighted 

by the lengthy discussion that the researcher was included in on the social media platform, 

Linkedin (Appendix 36).  Suggestions that ‘culture’,’ purpose’ and ‘principles’ were more 

important, imply a personal understanding, that leads to positive action, is more important than 

an agreed upon definition.     

It is for these reasons that the researcher developed the new research question, choosing to 

focus on creativity and dialogue; creativity for its ability to transcend language and engage people 

(Burgess and Helen, 2006), and dialogue for the structure to encourage shared meaning over 

necessary ‘truth’ (Bohm, 1996).  Both creativity and dialogue create an opportunity to increase 

understanding through experience, which supports theories of experiential learning (Dieleman 

and Huisingh 2006)   and transformative learning (Moore, 2005) as more effective in raising 
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interest, understanding and ultimately transformation of the individual.  It should be noted here 

that the notion of transformation versus change, as a potentially more powerful, longer-lasting 

approach to challenging individual behaviour and beliefs, is an area of research to be explored 

further by the researcher beyond the limitations of this study. 

As can been seen from the previous chapter’s case study, the structure of dialogue allows 

opportunities for people to come together and through discussion, recognise similarities and 

differences between their fellow participants in a non-judgemental light (Appendix 35.5).   

Another example of this exchange can be seen in the Human Library, “an international movement 

that promotes an inclusive way to challenge prejudice through social contact” 

(humanlibraryuk.org).   

The benefit of meeting new people has also been noted in the experiences of the young people 

at Out of the Dark and Dollis Dolls during pop-up events (Appendix 18.3).  Jay Blades, founder of 

social enterprise, Out of the Dark, spoke about the benefits of real-life interactions and new 

environments in helping to break down preconceptions and stereotypes, “As a human you have 

to be able to talk to someone eye to eye, you have to be able to set boundaries, see how you can 

operate with that person and move forward…by exposing them to different things, putting them 

in different environments.  Our young people have been at the Royal Academy giving 

demonstrations. Until you’ve had an interaction with someone from that kind of world that you 

perceive, you look at them and you think, yeah you are that type of person, and then you start 

talking to them, and you think, actually you’re not” (Appendix 19.4).  This opportunity to be able 

to view each other in an equal light, without prejudice is an essential element of building trust 

and cooperation.  This view of learning through experiencing different environments is also 

reflected in the researcher’s observations of the Dollis Dolls, visit to the House of Commons 

discussed in section 5.1. 

 This thinking that change happens when opposing demographics come together in a ‘real-life’ 

context is supported by Sennett (2008).  When talking about the decision to place a market in the 

centre of Spanish Harlem, one of the poorest communities in New York, instead of at the edge of 

community next to the affluent Upper East Side, Sennett says, “we should have treated this 

street itself as an important border; locating the market here would have encouraged activity 

that brought rich and poor into daily commercial contact” (Sennett, 2008 p.229).  A detail that he 

believes would be of significance in the efforts to strengthen community life.  Katy Dawe, founder 

of Art Against Knives explains what she feels can be learnt from engaging with other people and 

the benefits to community that this brings, “You learn so much from engaging with people that 
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you wouldn’t normally and I feel like l learn so much from the young people that we work with, I 

get so much out of that.  Our oldest customer at Vales Nails is 92, she requests to have her nails 

done every week by a young traveller girl, that is the extent to which these boundaries can be 

broken down” (Appendix 16.3).  It is not only London that nail bars are used as an opportunity to 

open up dialogue.  They have also been employed by design agency, IDEO.org, in collaboration 

with Marie Stopes International, In Zambia, to engage young girls in family planning and 

reproductive health (Appendix 37).   

An important aspect of the dialogic process is the ability for all participants to listen (Bohm, 1996, 

p.viii).  Listening can be seen as a highly undervalued skill in today’s society (Shalif, 2005)  but 

something Art Against Knives founder, Katy Dawe has employed from the charity’s start when 

working with communities and individuals, “before we did anything I said we need to talk, I need 

to talk to these young people…I spent a whole year just listening and meeting other people in the 

community and understanding what the issue is, what the need is, if we were going to do 

anything, what would it be; and I think that was the best thing that I could ever have done, which 

was to just listen; and I think that is what Art Against Knives still does, it listens, we don’t have the 

answers” (Appendix 16.4).  

Listening is also a skill that Craftivist Collective Sarah Corbett employs when challenging the 

current understanding of activism.  The definition of activism as ‘campaigning vigorously for 

social change’ (oxforddictionaries.com) could lead to the argument that there is a current and 

pressing need for all citizens to become activists, and that within this need there is space for the 

‘rebranding’ of activism.  Sarah Corbett, discusses this need when talking about the problem of 

structures of old-school activism, “I don’t think activism should be fighting, it should be 

conversation….All the imagery around campaigning and the language as well, is fighting; fight 

this, shout about that, call out, it’s so short-term; whereas we need cooperation and 

collaboration and compromise sometimes, when it’s needed” (Appendix 14.3).  The ability for the 

Craftivist to have time and space to think and reflect during the craft activity bears similarity to 

the practice of mindfulness (Brown and Ryan, 2003), a practice that supports the awareness and 

attention required in Bohm’s (1996) method to allow the participant to, “be aware of the subtle 

fear and pleasure sensations that “block” his ability to listen freely?  Without this awareness, the 

injunction to listen to the whole of what is said will have little meaning” (Bohm, 1996 p.5).  

What we can gain from learning collaboratively and not competitively, which is part of the 

transformative learning process (Moore, 2005) can also been seen when Authors of the Estate 

founder, Andre Anderson, talks about his experience with working with other people on a 
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creative writing project for the first time, “it was interesting to see just how they think and the 

difficulties they face, which you think is easy because you do it on a regular basis, but for 

someone that doesn’t do it on a regular basis it is extremely difficult.  We were all nurturing each 

other in different ways because I think working by yourself, you have a world view which is very 

closed and it’s how you see the world, but once you share it with other people and they explain 

to you how they see the world, you see that even though we live on the same estate, we live in 

completely different worlds” (Appendix 15.4). 

Sennett (2012) warns of the potential negative consequences of people coming together to work 

cooperatively, “cooperation is not innately benign; it can bind people together who then do harm 

to others.” Sennett goes on to stress the use of dialogue in order to avoid the risk of adverse 

outcomes, “we sought some principle that would make cooperation more open.  That principle is 

dialogic cooperation.  This kind of cooperation is our goal, our Holy Grail.  Dialogic cooperation 

entails a special kind of openness, one which enlists empathy rather than sympathy in its 

service.” (Sennett, 2012 p.127)   

The second Sustaining Ourselves Workshop: Poetry Games, introduced new creative exercises 

using poetry ‘editing’ and ‘deduction’ to combine sustainable thinking with poetic prose 

(Appendices 38.1 and 38.2), repeating the method of starting with the Dialogue Guidelines and 

facilitating discussion after each exercise.  Again, the researcher worked with the previous highly 

engaged, creative individuals, so it is not possible to speculate on the success of the workshop 

content with a contrasting group of people.  However, the deduction exercise (Appendix 38.2) 

was found to be particularly useful in capturing the essence of the often academic or seemingly 

inaccessible texts on various sustainable issues.  Both exercise providing great enjoyment for the 

group as they consequently provided an opportunity for the performance of the completed 

poems, which both contributed to the relaxed and playful feel of the workshop and helped to 

give added meaning to the words.   

In all seven workshop scenarios the researcher stated the guidelines for creating a dialogue at the 

beginning of each session.  There was one occasion that the proper suspension of judgement had 

to be employed, due to one participant’s controversial views on a topic, and it can be noted that 

even then, at no point did there arise conflict or disagreement between the workshop 

participants.  This may be in part due to the general acceptance that emotions and feelings are 

changeable and personal to the individual and therefore, do not receive as much criticism as a 

thoughts stated as beliefs or opinions.  Another factor that helps to avoid potential conflict could 
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be the use of light-hearted and simple creative exercises that allow the involvement of all 

participants and provide a focus for the dialogue to evolve from.   

Although the researcher has seen the effects and benefits of inviting people to participate in 

creative exercise within the guidelines of a dialogue through workshops and interviews, further 

researcher and testing is needed to provide more quantitative evidence that could better support 

the role of dialogue, particularly in combination with creative exercises, within the proposed 

emotional sustainability framework.   
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8.0 Project Limitations 

 
• Due to the nature of the grounded theory methodology, the devised emotional sustainability 

framework, newly formed as a result of this project, requires further testing, research and 

development.  This is reflected in the changing and adaptation of the research time plan to 

allow further time for research development (Appendices 44.1 to 44.3). 

 

• On reflection and evaluation of the project the researcher believes that the method of 

collecting feedback used in the final workshop would have been beneficial if used in the 

previous workshops, so this will be employed during any later workshops. 

 

• During the seven workshops conducted throughout this project, the researcher 

acknowledges that it is most likely that all the participants had gone some way to accepting 

the need for self-reflection (Moon, 2004) in relation to self-development due to their 

creative professions or their attendance at the School of Economic Science’s Inspiration Day 

and Practical Philosophy course.  It is not possible to speculate on whether there would be a 

difference in data outcome if the workshop was conducted with individuals who possess 

little emotional intelligence (Mayer and Salovey, 1990), and further research would be 

necessary to ascertain methods of testing emotional intelligence in individuals before taking 

part in the workshop. 

 

• The above limitation is also reflected in the voluntary nature of the attendance of 

participants to the workshop, which leads the researcher to surmise on possible differences 

of data outcome if the workshop was in some way mandatory, for example within a school 

or company that required participants to attend. 

 

• Further barriers to engagement to the workshops may have been the marketing employed 

by The Hospital Club to promote the events.  The inclusion of the Sustainability Week logo in 

the marketing of the workshops was opposed by the researcher, due to the general 

misunderstanding and unfavourable aspect of the word ‘sustainability’ as discussed in 7.0, 

and therefore, may have deterred members from attending. The researcher also provided 

images featuring art work related to the topics, as a way to engage members visually: these 

were also dismissed by the marketing team.  The researcher also suggested an impromptu 

pop-up poetry performance of the Manifesto workshop poem outcomes (Appendix 8) to 
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members during the day, informed by the thinking that the element of surprise is useful in 

gaining attention (Heath and Heath, 2008, p.65): this was also refused on the grounds that it 

would disrupt members using the club for professional purposes. 

 

• The researcher has considered the notion of ‘time affluence’ (Doherty, 2009) and lack of 

curiosity of the general member demographic, both in relation to the workshops and the 

insufficient interest in the researcher’s ‘stitch-in,’  “for most of us, age is negatively 

correlated with neophilia (the love of new things); the older you get, the less excited you are 

about new things” (Herd, 2009 p.176) as possible reasons for the lack of The Hospital Club 

member engagement. 

 

• During one conversation with a Hospital Club member the researcher discussed possible 

reasons for other members disregard for the researcher’s stitching of the manifesto in the 

club.  It was suggested that the nature of the environment as a professional work place, 

caused the members focus to be predominantly on work, and that perhaps approaching the 

researcher would be found to be an intrusion of her work space.  This point highlights the 

importance of considering context when attempting to engage people.  Although going 

against the researcher’s method of ‘craftivism,’ a more ‘art installation’ approach could have 

been used to better highlight the activity of the embroidery and signpost to members the 

purpose of the event.   

 

• The predominant limitations to the interviews with the chosen changemakers and Out of the 

Dark workers are the one-time nature of the data gathered. Further interviews over a 

longitudinal study would provide further evidence to support, challenge or evolve the 

proposed emotional sustainability framework. 

 

• Similarly during the participant observation research with the group, Dollis Dolls, the 

research would benefit from a longitudinal study to track the progress and link between 

positive emotions (Fredrickson, 2009) and conclusive self-development.  Both suggestions of 

longitudinal studies would plainly be prevented by the refusal of individuals to participate.  

The researcher notes the possible ethical implications of working with young people and 

took the necessary steps to ensure parental permission to include Dollis Dolls, Ellie and 

Ramisa in the final project outcome Magazine, Communicare (Appendices 45.1 to 45.4)   
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• During the writing of the thesis the researcher experienced a conflict between the analytical 

writing process and the emotional and intuitive research practice.  This observation was 

supported by the recollection of research on statistics and effectiveness of messages, “when 

people think analytically they’re less likely to think emotionally.  When people were primed 

to feel before they read about Rokia, they gave $2.34, about the same as before.  But when 

they were primed to calculate before they read about Rokia, they gave $1.26.  These results 

are shocking.  The mere act of calculation reduced people’s charity.  Once we put on our 

analytical hat, we react to emotional appeals differently.  We hinder our ability to feel” 

(Heath and Heath, 2008 p.167).  Therefore, the researcher feels it is important to maintain a 

balance between academic theory and the creative and experimental research process, both 

for the researcher to retain their own emotional sustainability within the project, and for the 

participant to retain the ability to feel which is so vital to the application of emotional 

sustainability.  This observation underpins the use of the creative process and its capacity to 

transcend language within both internal and external communication.       
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9.0 Recommendations for Further Research 

 
• The next stage of the workshop model would be to continue testing Sustaining Ourselves 

Part 1 with different groups of people such as youth groups, businesses, community groups, 

craft groups and schools, and the further development of Parts 2 and 3 of the Sustaining 

Ourselves workshop.  Opportunities to test the workshop with individuals who have not 

considered their emotions to be of importance in determining their life choices and actions 

should be sought.  Due to a previous volunteer position with the prison based charity, Fine 

Cell Work, the researcher will consider prison workshops as a possibility for this next stage 

of testing.   

 

• Within the workshop testing and development the researcher will consider the relevance of 

developing the workshops to focus on particular emotions such as love, empathy, 

confidence or compassion, which activities will support these, and how to measure them 

quantitatively.  This research would benefit from multi-disciplinary collaboration across 

areas of psychology and anthropology. 

 

• The researcher believes there is potential for the workshop outcomes to be shared with a 

wider audience in the form of an exhibition, including workshops that the public will be 

invited to take part in 

 

• Employing the emotional sustainability framework and the supporting theories, in particular 

appreciative inquiry (Cooperrider et al, 2000) and dialogue (Bohm, 1996), the researcher 

intends to embark on a project, based on mythology and the concept of facilitating the 

creation of ‘new myths’ with young people in collaboration with existing youth projects in 

London, such as Alwayz Kreative and Art Against Knives.  The projects will span creative 

mediums, starting with theatre and performance in collaboration with CSM Dramatic 

Writing student, Jennifer Brewer, with the intention of empowering young people to 

challenge stereotypes and preconceptions that are often placed upon them and develop 

communication and emotional skills such as empathy and self-reflection. 

 

• From the research it is apparent that different methods of engagement are required 

dependent on context and demographic.  This can be seen in the experience of the 

researcher‘s attempt to engage members of The Hospital Club in the club’s 2015 
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Sustainability Week.   This experience highlighted the need to carefully consider what 

methods and topics to adopt, and opportunities to employ when trying to engage affluent 

and older individuals with the issues of both themselves and their own emotional 

sustainability and sustainable issues.   

 

• The notion of ‘time affluence’ (Doherty, 2009) could be explored further, in particular in 

relation to engagement of the older, more affluent demographic cited above. Feedback from 

The Hospital Club members on why they were unable to attend the first workshop, 

Manifesto Writing, indicated that the pressure of work load took precedence over attending 

the event.  With the contrasts between a newly launched UK national ‘Rest Test’ (Appendix 

39) and research indicating that UK workers lose £640m in unpaid overtime annually 

(Appendix 40), a means to encourage people to reassess their priorities of both time and 

attention could be explored, within the emotional sustainability framework and supported 

by theories of mindfulness (Brown and Ryan, 2003), wellbeing (Dodge et al, 2012) and 

human agency (Bandura, 1989). 
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10.0 Conclusion 

 
“I've learned that people will forget what you said, people will forget what you did, but people will 

never forget how you made them feel.”- Maya Angelou (1928-2014) 

The purpose of this study has been to show the validity of the proposed emotional sustainability 

framework, and its application as an agent for sustainable and positive change: showing that 

transformation of the self can impact a wider global society. 

When focusing from a point of the self, our emotions, and the relationships among people we can 

see from the supporting literature and the gathered data that the influence of others is instrumental 

in supporting positive emotional experiences (Fredrickson, 2001), value formation (Pagel, 2012) and 

developing the ‘impersonal fellowship’ (Bohm, 1996) required for successful dialogic encounters that 

can sustain actions towards positive change (Brown and Pickerill, 2009).  It can also be seen that it is 

emotions, and the ‘defence mechanism’ (Bohm, 1996) that they often create, that inhibits our ability 

to listen, empathise and create new knowledge by sharing meaning (Bohm, 1996).   

To promote better listening and self-reflective skills, practices such as mindfulness (Brown and Ryan, 

2003) and self-reflection (Moon, 2004) can be utilised.  These practices are also found to be present 

in creative processes such as craftwork (Sennett, 2008), creative writing and poetry (Appendix 41).  

The creative process also facilitates the development of skills such self-criticism and problem solving 

(Sennett, 2008) and emotional skills such as confidence (Appendix 18.1).  The positive experiences of 

working creatively to the individual are further supported by the benefit of cultivating positive 

emotions and emotional resilience (Fredrickson, 2001 p.4).  Creativity has also been shown as a tool 

for engagement in the young females involved with the Dollis Dolls project and as a means to engage 

with members of the community or society as shown by changemakers responsible for Authors of 

the Estate, Art Against Knives and the Craftivist Collective.   

The creative process plays a role within the interrelations of emotions, relationships and 

communication; being seen by some as a tool for improved wellbeing (Appendix 42) or in some 

cases survival (Appendix 43); self-expression (Appendix 16.2); and self-reflection (Appendix 14.4).  

The value of the creative process in naturally developing emotional skills and critical thinking 

reinforces the inclusion of emotions and creativity within the emotional sustainability framework.  

The creative process also produces physical and meaningful objects that serve as reminders of 

purpose and assist to maintain motivation when working towards positive change (Appendices 15.3 

and 14.4). 
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If we equate current issues of sustainability to the basic survival of the human race, we can reflect 

on the role of creativity and innovation in the evolution and survival of humans thus far (Pagel, 2012; 

Papanek, 1985), which supports the argument for increased value on the creative process and the 

role of creativity within current mainstream UK education.  However, ‘survival’ messages are at risk 

in increasing a culture of fear (Moore, 2005), which can be seen to be detrimental to sustainable 

progress.  From the ‘broaden and build’ theory of positive psychology (Fredrickson, 2001) we have 

seen that  “negative states-like anxiety, depression, and failure-predict local biases consistent with 

narrowed attention, whereas positive states-like subjective well-being, optimism, and success-

predict global biases consistent with broadened attention” (Fredrickson, 2001, p.5).  Therefore, the 

implementation of the appreciate inquiry methodology (Cooperrider et al, 2000)is vital to promote 

positive thinking and was successfully employed in the workshop exercise ‘survive/thrive,’ enabling 

participants to think beyond mere survival, to consider what it needed to flourish and thrive.   

The indication throughout the research that the transformation of an individual is potentially more 

powerful than change provides a starting point to the next stage of the research as outlined in 

section 9.0.  Past legislation has shown affirmative behaviour change in relation to concerns such as 

seatbelt wearing and smoking, however, it is felt by the researcher that when facing the intrinsically 

interconnected issues of sustainability, deeper understanding of the situation is required to bring 

about lasting change within a person’s actions and beliefs; we all know why we should recycle but do 

we truly understand?    The use of creativity within methods used to increase awareness allows the 

individual to participate, potentially empowering them to become part of the solution; an ‘active 

citizen’ as opposed to a ‘guilty consumer’ (Appendix 28).  Reflected in the current paradigm shift, 

deeper understanding can also be realised through experiential learning (Dieleman and Huisingh, 

2006), dialogue (Bohm, 1996), reflection (Moon, 2004) and self-development, supported by the 

positive influence of others and an acknowledged, firm foundation of personal values. 

If sustainability were to be defined by its principles we can infer a moral standard is required.  

Therefore, to achieve a deeper understanding of the principles of sustainability, there is a need to 

understand and subscribe to agreed values. The researcher has shown that values are not easily 

discussed, and so surmises that without increasing the discourse of values, we will not be successful 

in increasing the discourse on sustainability.  From the workshop and observation evidence the 

researcher concludes that personal values, aside from those acquired, often without question 

through cultural influence, are formed through the critical reflection on feelings and emotions and 

can be reinforced by the influence of positive role models.   
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Trust has been important throughout the project-in interactions between people, to create 

opportunities and work for progress.  It is by recognising the shared values supporting a collective 

purpose that trust can be built (Pagel, 2012 p.369).  Values also help ground us in our current state 

of constant change, and provide a point of reference for individuals or groups to reflect on when 

confronted with different and challenging situations.   

The workshop iterations have highlighted a need for time; time to reflect, explore, share and expand 

thinking (Appendix 35.2), if we are to create change from within (Sennett, 2012 p.74).  The inclusion 

of creative exercises, has avoided necessity to ‘overthink,’ exhibiting the capacity to ‘feel;’ as it is our 

emotions that truly motivate us.  The sharing of these experiences are supported further by 

opportunities for people of different ages and demographics to come together; helping to 

breakdown stereotypes, challenge preconceptions; conquer fear and awaken our shared values as 

equal human beings to create real sustainable progress and change. 
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